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The Recommendations 

Have Students Write About Their Reading 
•  Write Personal Reactions, Analyzing and Interpreting the Text)  

•  Write Summaries of a Text  

•  Write Notes About a Text  

•  Answer Questions About a Text in Writing or Create and Answer Written 

Questions For a Text 

 

Four Informal Responses to Literautre 
 
Visualize and Draw. Have students draw the images they see after reading 

and/or listening to a poem.  

Word Four Words: Ask students to write in their notebooks the first four words 

that come to mind after hearing the poem. Next, have students choose one of the 

words that resonated with them and write about how the word connects to the 

poem. Partners share and discuss their written responses.  

Choice and Mood or Tone: Have each student reread the poem silently and 

then choose four to ten words and short phrases that contribute to the mood or 

tone of the poem. Partners share their lists and discuss the mood or tone the 

words imply or suggest.  
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 A pair of eighth graders collected these words from “The Runaway” by 

Robert Frost: snorted, bolt, miniature thunder, running away, clatter of stone, 

alone, shudders.  The pair decided that the mood reflected the coltʼs fear of 

snow—something new to him. The poetʼs choice of these words reinforced the 

the coltʼs fear of winter and snow and being out alone. It also showed, they 

pointed out, that the owner was not a good caretaker because the colt was alone. 

Feelings: Have students jot two feelings they experienced while listening to the 

poem. Invite students to compare their feelings to the feelings they believe are 

part of the authorʼs purpose. Are they alike? Different? Explain. 

 
 
From The Declaration of Independence 
We hold these truths to be self-evident, that all men are created equal, that they 

are endowed by their Creator with certain unalienable Rights, that among these 

are Life, Liberty and the pursuit of Happiness.--That to secure these rights, 

Governments are instituted among Men, deriving their just powers from the 

consent of the governed, --That whenever any Form of Government becomes 

destructive of these ends, it is the Right of the People to alter or to abolish it, and 

to institute new Government, laying its foundation on such principles and 

organizing its powers in such form, as to them shall seem most likely to effect 

their Safety and Happiness.  

 
PRIOR	
  KNOWLEDGE	
  
	
  
On December 7, 1941, the day of the Japanese attack on Pearl Harbor, there 

were more than 110,000 people of Japanese descent living on the West Coast of 

the United States. Within a few months, this entire population was gone. Out of 

fears of espionage and sabotage along the Pacific, the government removed 
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Japanese American men, women, and children from their homes and placed 

them in internment camps in the interior of the country. Two-thirds of the 
internees were U.S. citizens. None of them was ever charged with a crime. 

 
IN RESPONSE TO EXECUTIVE 
ORDER 9066 
ALL AMERICANS OF JAPANESE DESCENT 
MUST REPORT TO RELOCATION CENTERS 
 
Dwight Okita 
 
Dear Sirs: 
Of course Iʼll come.  Iʼve packed my galoshes 
and three packets of tomato seeds.  Denise calls them 
love apples.  My father says where weʼre going 
they wonʼt grow. 
 
I am a fourteen-year-old girl with bad spelling 
and a messy room. If it helps any, I will tell you 
I have always felt funny using chopsticks 
and my favorite food is hot dogs. 
My best friend is a white girl named Denise-- 
we look at boys together.  She sat in front of me 
all through grade school because of our names: 
OʼConnor, Ozawa.  I know the back of Deniseʼs head 
 very well. 
I tell her sheʼs going bald.  She tells me I copy on tests. 
We are best friends. 
 
I saw Denise today in Geography class. 
She was sitting on the other side of the room. 
“Youʼre trying to start a war,” she said, “giving secrets 
away to the Enemy, Why canʼt you keep your big 
mouth shut?” 
 
I didnʼt know what to say. 
I gave her a packet of tomato seeds 
and asked her to plant them for me, told her 
when the first tomato ripened 
sheʼd miss me. 
 
From:  Celebrate America in Poetry and Art, Hyperion, 1994 
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November 16, 1942 
Dear Miss Breed, 
 
Guess who? Yup it's ole unreliable again, none other than yours truly, Tetsuzo. 

Gosh the wind's been blowing all night and all morning. Kinda threatening to blow 

the roofs down. Dust is all over the place. Gives everything a coating of fine dust. 

The food has been all right except for quantity...The medical situation here is 

pitiful. For that matter in all three camps. The main and the only hospital is at 

Camp I 15 miles away. Here in Camp III there is one young doctor with not too 

much experience and one student doctor working in an emergency clinic. They 

are supposed to take care of approximately 5000 people!!!! and they (the Big 

shots) wonder why we squawk about inadequate medical attention. 

No I haven't hiked to the river yet. I'd better do it soon cause there is going to be 

a fence around this camp!!!!!! 5 strands of barbed wire!!!!!!!!!! They say it's to 

keep the people out. . . . It's also to keep out cattle. Where in the cattle countries 

do they use 5 strands of barbed wire??   If they don't watch out there's going to be 

trouble. What do they think we are, fools?? At Santa Anita at the time of the riot 

the armored cars parked outside of the main gates, pointed the heavy machine 

guns inside and then the army had the gall to tell us that the purpose of that was 

to keep the white folks from coming in to mob the Japs. Same thing with the 

guards on the watchtowers. They had their machineguns pointed at us to protect 

us from the outsiders, hah, hah, hah, [I'm] laughing yet.   I am sending you a few 

things in appreciation for what you have done for me as well as for my sister and 

all the rest.... Your nameplate I made from mesquite as are also the lapel pins. 

However the dark pin is made from a pine knot from Santa Anita. The rest are all 

Poston Products. I've got to close now so I can make the outgoing mail today.    

Very truly yours,    

Tetsuzo 

  P.S. Have a nice Thanksgiving dinner. P. P.S. Do you think you could send me 

some Welch's peanut brittle?  
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Rubric for an Argument Paragraph 
 4 3 2 1 
Notes Claim clearly 

stated; 
detailed, 
relevant notes 
support topic; 
quotes texts or 
cites particular 
sections 

Claim stated; 
relevant notes 
support topic 

Claim stated; 
some relevant 
notes support 
topic 

 Unclear claim 
or unstated 
claim; 
incomplete 
notes 

Title  Short; catchy; 
announces 
topic 

Announces 
topic; title long 
or same as 
text 

Uses “Essay” No title 

Introduction Clearly states 
and elaborates 
claim; 
Includes textʼs 
title and author 

States claim; 
Omits textʼs 
title or author 

States claim; 
omits textʼs 
title and author 

Claim is 
unclear and 
doesnʼt set up 
the argument; 
omits textʼs 
title and author 

Text 
Evidence 

Includes three 
or more pieces 
of evidence 
using relevant 
text details; 
includes an 
inference from 
text details 

Includes two 
pieces of 
evidence using 
relevant text 
details 

Includes one 
piece of 
evidence using 
relevant text 
details 

Includes one 
piece of text 
evidence with 
general or 
sketchy detail 

Conclusion Wraps-up well; 
adds related 
idea to think 
about 

Wraps up well; 
doesnʼt add 
related idea to 
think about 

Wraps-up by 
repeating 
introduction 

No wrap-up 

Writing 
Conventions  
 

Uses complete 
sentences; 
varies 
sentence 
openings; 
uses strong 
verbs and 
specific nouns 

Has one run-
on sentence 
and/or 
fragment;  
varies 
sentence 
openings; 
needs to 
revise some 
verbs and 
nouns 
 

Has a few run-
on sentences 
and fragments; 
openings are 
the same for 
several 
consecutive 
sentences; 
weak verbs; 
specific nouns 

Several run-on 
sentences and 
fragments; 
most 
sentences 
start same 
way; 
needs to work 
on verbs and 
nouns 
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CREATING A CLAIM USING THE YES/NO STRATEGY 
 
Help students develop claims with the “Yes/No” strategy: 
 

• Pose a question that relates to the text (s). 
 

• Make sure the question has a yes and no response. 
 

• Have students argue for the claim that their reading supports. 
 

• Ask students to use their text(s) to find evidence that successfully argues 
for the claim. Evidence can be details and logical inferences. 

 
• Negotiate the number of supporting points students need to collect for a 

paragraph or essay.  
 

 
 
 
 
Four Leads That Work for Argument Essays 
Statistics: “Donʼt diet. Eat less. Eat healthy. A survey by Gallup shows that 95 

percent of people who go on crash diets gain back their weight.”  

Anecdote: “Itʼs 6:15 AM. This is the third time Mom tries to get me out of bed. 

“Ten more minutes,” I beg. Iʼll skip breakfast and eat a protein bar.”   

Quote:   “After school clubs keep students engaged in their interests and off the 

streets,” said Mr. Farrell, Principal of our school. 

Background: “Ten years ago there was no dress code at our school. Like today, 

most students dressed appropriately. The guidance counselors spoke to students 

who were inappropriately dressed.” 
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Name___________________________________Date_________________ 

 

 Writing Plan for an Argument Paragraph or Essay  
Possible title:   

 

Claim: 

Introduction: 

 

Two to Three supporting details: 

 

 

 

 

 

 

 

 

Conclusion: 
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Peer Evaluation: Analytical Writing Plan 

 

Peer Evaluatorʼs 

Name_________________________________Date______________ 

Name of Student Being Evaluated__________________________ 

Directions: 

1. Read each section of your partnerʼs writing plan and use the questions 

under each heading to provide helpful feedback. Offer feedback in a 

question. For example: Can you shorten the title? Can you link your details 

to the thesis? Can you add more specifics to each supporting idea? 

2. Always offer a positive comment by pointing out what worked well for you 

as a reader. 

Possible Title: 

• Is the title short and engaging? 

• Does the title let you know the topic? 

Claim: 

• Did the student go through the process to develop a claim? 

• Is the claim stated clearly? 

Notes for an introduction: general to thesis: 

• Do the introductory general ideas connect to the thesis statement? 

Specific evidence from the text that supports the thesis: 
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• Is each detail specific? 

STUDENT HANDOUT 
Tips That Help You Move From Planning to First and Second Drafts 

 
• Remind students to reread their brainstormed lists and plans several 

times. Students can jot down on their plans extra details that they recall. 

• Have students use their lists and plans and start composing their first 

draft. The amount of time students need to complete a draft varies. Let all 

students complete their first drafts at school where you and peers can 

offer feedback.  Youʼll probably need at least 30 minutes of two to three 

class periods.  

• Invite students who have completed a first draft to check their work against 

criteria. This is the time to note where it would be effective to add dialogue 

that shows personality, to use the symbol ¶ to mark paragraphs, to check 

their leads, title, and circle weak verbs and substituting strong verbs that  

create memorable visual images. This can be done after your teacher 

presents the revision lesson on strong verbs. 

• Complete revisions by numbering each and rewriting on separate paper. 

• Have students reread their improved draft listening for omitted or repeated 

words, sentence sense, incorrect verb tenses and spelling. Try to repair as 

many of these as possible. 

• Use the revisions and edits you made to the first draft to compose a 

second draft. 
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• Before turning in your second draft to receive feedback from your teacher 

organize you papers in this order from bottom up: 

Brainstormed list 

Plan for short memoir 

Self or Peer Evaluation of plan 

First draft 

Self or peer evaluation of draft using criteria plus revisions and edits 

Second draft on top 

• Use a large paper clip to hold the papers together. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	
  
	
  
	
  
	
  
	
  



	
   12	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  


